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“dropouts or stopouts or comebackers or potential completers”

leaving in the first few days / weeks — too early to register in the numbers;

not progressing from year 1 to year 2 (year 2 to year 3 for part-time students);
not completing the original learning objective;
not completing the original objective nor another qualification at the same

level;

not completing the original objective nor another comparable qualification;
not completing any form of higher education, even if at a lower level than

intended;
not comp
not comp
not comp

10.not comp
11.never completing the original objective.
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Chart 7 - Percentage of UK domiciled full-time entrants who did not leave within 50 days of commencement

not continuing in HE after their first year
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. . . i A short guide to
Completion rate of full-time students who entered a bachelor's or equivalent REPD  noncontinuation

in UK universities
Nick Hillman

programme (2017)*

Introduction

Non-continuation in higher education is rising up the political agenda. The Office for
Students plans, for example, to judge the quality of courses at English higher education
institutions by their continuation rates as well as the proportion of graduates progressing
t0 managerial and professional employment or higher-level study."
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There has been extensive discussion on the pros and cons of assessing courses by the
T T destination of graduates.’ But this has not been matched by a similarly close consideration
of using continuation rates as another proxy for quality. This matters because there is
[ ] no consensus on important issues, such as what an acceptable non-continuation rate

is, whether it is damaging for individuals to leave a course before the original learning
objective is met and how policymakers should respond to the issue.
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There is not even a consensus on the best way to describe the phenomenon whereby
[ ] some students enrol in higher education but then leave before completing their original
target qualification.

In the vernacular, it is often described negatively as ‘dmppmg out’ Pch(y expers
sometimes speak of ‘non-retention’ and the published data for U ns fror

Higher Education Statistics Agency (HESA) are described as showmg non-contimuation
rates! England's Office for Students sometimes refers to non-completion while a report
for the Welsh Government used 'withdrawal and also noted the high number of possible
alternative terms in academic literature on the issue:

Israel [ ] Morgan (undated) adds ‘departure; ‘unsuccessful’ and ‘failed" to this list, and points
out that Leys (1999) suggested there were ‘nine definitions associated with drop-out or
withdrawal; while Foster (2000) had identified thirteen possible definitions.*

Some of the things - for le, HE!
Canada Indicators track students from the year they enter to the following year (or the following
two years for part-time students), while the OECD uses the original theoretical duration of
a course as well as another measure that adds a further three years.
But despite the terminological confusion, all such measures describe a gap between
Nor way learners’ original stated intentions and their situation when they leave their course.
o o = A number of terms are used interchangeably in some of the pages that follow.
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Chart 9 - Projected learning outcomes of UK domiciled full-time first degree starters by

academic year of entry
Academic years of entry 2001/02 to 2019/20
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University dropout rates reach new high,
figures suggest

® 28 September 2023
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| Most students who are eligible take up a student loan offer, government figures show

THE IRISH TIMES

Education

College dropout rates climb amid concern over
student mental health

Almost 7,000 students did not progress to the second year of their course in
2021/2022

2% Expand

Fifteen per cent of students failed to progress to the second year of their course in 2021/22. Photograph:

Bryan O'Brien




DROP OUT DILEMMA? APPRENTICESHIPS CAN HELP!

With a remarkable 91% of apprentices staying in work
after the course has ended, it's time to delve into the
benefits of apprenticeships and how they offer a
promising solution to the dropout dilemma.

fe r VS Q Sign in

Government figures show that
almost half of all apprentices
are now dropping out of their
course
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Completion Over Time
Completion rates by gender and race/ethnicity Any college degree within six years

Female Male
P Asian B Black B Hispanic @White @ All races/ethnicities
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Student Academic ThmncstE | 5

Experience compared to expectations 2055 <" e
70% "
o0% 53%
0 0 52% 0
50% 450, 50%  49% 49% 1 8%  48% O 48%
0 w M
40%
32%
27%  28%  27% 27%
30% 0 26%
e 5% 230 o0
19%
20%
C13% 1905 1206 13%  13% 109 5%
10% 15%
0 o) 0
o 9% 9% 9% 9o 0% 1% 1% o 11%
0%

2013 2014 2015 2016 2017 2018 2019 2020 2021 2022 2023

—— Better in some ways and worse in others ——|t's been better ﬁi)

- |t's been worse - |t's been exactly what | expected



Q12bi. Thinking about your academic experience, knowing what you know now, if
you had a second chance to start again, would you do any of the following?

No change - happy with choice _58%

Defer study to a year later

Do an apprenticeship
Get a job

Do something else outside HE
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% considered withdrawing from or leaving university

2904 30%

28%
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Q12fii. What was the main (or most recent) reason that led
you to consider leaving?

My mental/emotional health

Financial difficulties

The content of the course is not what | expected
Difficulty balancing study and other commitments

| might have chosen the wrong institution

| have found this level of study difficult

Family or personal problems

The way the course is delivered is not what | expected
There istoo much work

The wid er student experience is not what | was hopingfor
There isnot enough support for personalissues

There isnot enough support for my learning

| don't feel connected with my fellow students

My physical health

There isnot enough interaction with teachingstaff
This level of study is not challenging enough

There isnot enough work

Other

Prefer not to say
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OfS

Office for
Students
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Home Advice and guidance For students News, blog and events Publications

Home > Advice and guidance > Promoting equal opportunities > Access and participation plans

Access and participation plans

English universities face fines over
dropout and employment rates

Criteria on career outcomes, drop-out rates and degree
attainment unveiled for system of sanctions

Richard Adams Education
editor

Fri 30 Sep 2022 17.14 BST
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TEF 2023 ratings

See the outcomes of TEF 2023

@ The proportion of students who graduate is one of the thresholds on which universities will
be judged. Photograph: Chris Radburn/PA




Numerical thresholds for condition B3

Level and mode of study

FT Other UG

FT First degree

FT UG with PG components

FT PGCE

FT PG taught masters

FT PG Other

FT PG research

PT Other UG

PT First degree

Continuation

75%

80%

85%

85%

80%

80%

90%

55%

55%

Completion

65%

75%

85%

85%

80%

80%

75%

55%

40%

Office for OfS

Progression StUdents

45%
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75%
85%
70%
85%
85%
65%

70%



“Since 2015, I've
worked directly on two
major drives to
strengthen quality in
universities, and

neither have worked.”
lain Mansfield, former
Special Adviser to the
Secretary of State for
Education
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“There is widespread recognition of the importance of
student analytics: using data based on students’
interactions with HEPs to understand them better, and
thus spot early signs of disengagement and distress.
However, the right data are not always held in the
right place, in the right combination or seen by the
right people. Data about individual students can also

only tell us so much; they reveal neither what the
specific problem is nor how best to solve it in each
unique circumstance. However, as these data become
more available and external expectations of the
effectiveness of our interventions grow, universities
cannot not know what they know.”

Professor Edward Peck, HE Student Support Champion
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NEWS | UK

Universities minister Michelle Donelan
unveils plan to ‘revolutionise’ higher
education loans

WILL CREATE A “FUNDAMENTAL AND SEISMIC SHIFT” IN THE
WAY PEOPLE LEARN THROUGHOUT THEIR LIVES.

PARLIAMENT TV
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